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EMILIE MULHOLLAND:   We will give it one more minute.  We will give time for a few more people to hopefully come in.

Good morning, good morning.  I believe our room monitor is going in to check on people.  We are good.  To do an accessibility check, is there anyone who is needing the sign interpreters?  Okay.  They are free to stay for the class and take the class if they would like to.  Is there anyone who is using the captions?  I have a tendency to wander sometimes and if I wander without the microphone, I may need you to take the microphone with you.

Good morning and welcome.  We are so excited that you all chose to be in our workshop today.  My name is Emilie Mulholland, and I am a deaf cochlear implant bilateral user.  I am a parent of a deaf bilateral cochlear user and I have two children as well.  I am a teacher of the deaf and hard of hearing and early intervention agency contracts my school District to use my services.  I serve birth to three doing IFSP.  I prefer IFSP.  I mostly use spoken language and speech is my modality in my home.  My family uses two American English.  I have a hard of hearing brother, mother, and mother and it is a very strong gene.  We have had it strongly in our family for a while.

I do have a salary for my school district, but I am not a representative of them today.  I paid for myself to come here and share this information.

AMY RUBERL:   I am Amy, I am a teacher of the deaf by training and I have not taught a while, but I have been part of the National Speech Association for a long time.  I am the chair of the instructor certification committee that certifies instructors of speech.  You will learn more about me as the day goes on.

EMILIE MULHOLLAND:   I forgot about organizations.  I am the Secretary of Tech Unit that is a National Certification Unit for two language transliteraters.  I am also a board member of Hands and Voices of Virginia.  I have a lot of hats.  If you get to know you a little bit, so we can figure out who is here and be very intentional with the kind of language we are using as we present our information.  How many of you are parents of a child who is deaf and hard of hearing in here?

How many of you are a teachers of the deaf and hard of hearing?  Speech therapist?  Audiologist?  Anyone else we have missed?  I think we covered everything.  Our agenda today, we just did introductions, and we will go over the wide, why would you want to choose cueing and talk about how the world is noisy and having visual access to the spoken language and the home.  After that, that is going to be the most talking we do, and we will lecture just a little bit and turn it over to Amy to break in the code who will start teaching you how to read the cue speech charts and how to start cueing.  We will take a little break to and for absorb the information.  Foundations for literacy and success, and then when we are done we will give you some resources as we have resources up here, but you have access to the handouts and booklets that Amy can touch a little bit more on that will be available through the conference website.

Feel free to get up, bathroom, whatever you need as you are our adults.  Interrupt and ask questions.  We are not a formal presentation of you must do it this way.  Please ask questions as we want you to feel comfortable with what we are teaching.  Feel free to move as needed.  You will be using your hands, you will be interacting with people at your table.  If you don't want to, you can come with us.  How many of you have a child or more than one child?  It does not matter if they are deaf and hard of hearing or not.  They are noisy, they are loud and noisy.  I have three children and we live and a 1200 square foot three-bedroom condo with five humans.  I had teenagers who are on video games with headphones and do not realize how much they are yelling.  I have a 5‑year‑old who does not stop asking questions ever.

It is constant.  There is constant noise in my house.  How many of you have a pet?  We have a golden retriever, and they are noisy.  We have a cat who is also noisy.  The only quiet birds I know ‑‑ reptiles are the only quiet ones.  How many like to have TV or music on in the background?  I don't like noise in the background as it is distracting for me, but I do like visual backgrounds.  I will mute the TV on and put the TV on while I work.  How many of you ‑‑ tell me what appliances you have in the home that make noise?  Washer, dryer, dishwasher, microwave, refrigerator, especially if it is open.  the printer.  The printer is very noisy.  Does anyone have a kitchen aid mixer?  Anyone get this new ninja?  These things are allowed.

One thing, I have had cochlear implants for 14 years and air conditioners and heaters are a constant noise that most people are able to tune out, but it took me a while to learn how to tune them out.  My last question is how often do you interact with people wearing masks?  We did it all of the time for a little while, right?  That take away ‑‑ it made things much more ambiguous for me when we had to start masking because I am an EI provider going into the home and I do really well with one‑on‑one situations.  I do not need gift languages services, but once people start unmasking and parents do not have clear masks handy because that is not what is on the top of their hand.  They don't want to bring them out if they don't have to.  I went to the audiologist to give me a special mask program based on research they found where it boosted my high‑frequency a little bit.  It is still, the mass took away the visual pragmatics of facial expressions like I see the cheeks go up and I don't know if they are smiling or not.

I do have allergies.  I am sorry.  Ambiguous amplification, these are real life story that happened to an adult with bilateral cochlear implant.  I am actually going to start from the left side.  That is mine.  I had a lamp that had a viral metal thing that went in.  the first time it happened it took me in our and it took me a while to find that processor.  How many have had to try to find a hearing device for a child?  It is a pain in the butt.  It is never found in 15 minutes.  I have scars on my hand from digging into the car seat trying to find a piece of equipment and I drove back and forth to the 7/11 back where we got a Slurpee.  I cannot find it.   A friend of mine takes the trash out and we cannot find the implant.  It was halfway into the trash, and she looked for hours until she went to throw something away.  It did not make it into the trash bag after all.

That wasn't me.  I do not recommend ‑‑ we went to my son's audiology appointment, and he was one and a half and two at the time and that means if he were his implant in his car seat, he took every single piece off and threw it around the car.  Dark brown is hard to find on a dark car.  We would normally just take them out.  I put them into my pocket.  My husband puts them there while he is putting the child into the car seat and then grabs them and puts them into his pocket.  They stayed on for an hour ride home on 95, on interstate 95.  We did not hear it until we came off of the off ramp and we heard clicking.  We could not stop as the light turned green.  Without driving very carefully and we just drove 75 miles an hour.  That is the picture after the ride.  I do not recommend it.

Those situations happen all at the time.  Here are other times where ‑‑ I will let you read these.  The middle school one is not mine.  The roller coasters are.  We did not learn our lesson the first time.  It went in his pocket, and one fell out of his pocket.  They still worked, but we still went two or three days without amplification because he had been upgraded from old technology, so his old technology was backup technology, and it did not work anymore.  We did not have any true backups.  I don't think people realize when you upgrade, you are old technology may not work anymore is it now you are backup.  Fortunately, the cochlear implant company let us send back the one‑time replacement.  We do have that back now.

This is my son 12 years ago.  Retention devices, they are not bulletproof.  We use a cap and that can be really hot in the summers and the humidity.  We still use them.  The hat was not a retention device, that is a picture of where we lost his loaner hearing aids before his cochlear implant because I put his hearing aid in my pocket when he was getting sweaty rather than the diaper bag and we lost it.  We only had to pay $100 to the state for it, but we lost it.

That kid has no air.  He was very sensitive to skin, so wick tape was not an option for us.  We use the snug fit a lot.  It is still not full proof, and they can still yank it off in there.  They now have hair clip ones, headbands were not a thing either.  The hair clips, those that they put on the cute kids that have a ton of hair, not him.  He does not have hair.  It did not work for us.  These are all situations where you want to think about it and this is also my son.  It is exhausting having to listen all the time.  We obviously did not learn our lesson of keeping the implants off in the car.  If we have time during our breaks after we do some practice, I may cover some of this that you may be familiar with.  How many of you heard about the listening bubble?  How close you need to be to hear that sound, signal‑to‑noise ratio, that can impacted as well.  Listening fatigue, there was a great presentation on that yesterday.  It is real.  Bottom line, listening is exhausting with or without devices.  You have to try to listen or understand what is going on without the devices.  There is always some kind of mental compensation going on.  the second part of why you may want to consider visual modalities or cueing in the home.  Language of the home.  Plenary.  That is the other thing.  She helped me to understand how to say it.  That beautiful presentation was amazing.  I loved her.  She has such great insight and there.

Based on the U.S. Census 2019, 241 million people speak English and the home.  67 point 8 million speak another language in the home.  That is a lot.  Many of the families I work with an early intervention, I am half hour outside of Washington DC.  We have a lot of language I have worked with.  I have worked with at least 10 to 15 different languages.   Hindu, Bengali, Spanish, different dialect to Spanish that are not really Spanish.  Brazilian, Portuguese, Russian, Ukrainian, I have worked with families with all of this.  Korean, Mandarin as well.  Many of the families that have some level of English are not fluent.  When there is strong language at the home that they want to keep.  the reason we want to consider the language of the home is because there are fluent language models of the language in the home and they are already went language models.  The wonderful speaker also talked about the cultural identity, the social identity that can impact it.  Research has shown by National Association for Young Children that young children learning multiple languages moreover maintaining children for cultural and language heritage lead to stronger identity development and long‑term academic success.  This can contribute to rich early learning communities that value families and knowledge.

It leads to all of that.

The next thing to consider is what about the deaf and hard of hearing population and how will they access that if they cannot hear it?  Over 90% of parents of deaf and hard of hearing child already have an established spoken language and the home.  Many families are bilingual and multilingual.  The one barrier for the children who are deaf and hard of hearing that are monolingual, bilingual or multilingual, it is access and having the access to the spoken language and the home.  Amplification can help and can provide access to the spoken language in the home, but there are times as I showed you in the ambiguous world where they will not have that access because of a life.  Life happens in there.  They may not have full access into the noisy situations.

Smith, Bill and White, we have the research on the tablet, and you will have access to them.  They said and developed countries, roughly one child and 1000 will be born with bilateral hearing loss of 40 decibels and this has been shown and many presentations we have had.  95% and this is where they only spoke in languages and are in use at the time of birth.  There are no other neurocognitive considerations, and children are fluent users or fluent language by age five if they have access to fluent language models.  This is where cueing can come into play or having access to spoken language.  The family is fluent in that language and cueing is not language at all, it cues the spoken language and is the modality.  You cannot read or write a spoken language.

Cueing can provide access to many languages and does not require you to be able to hear or speak.  I took three years of Spanish in high school using American English and participated in the academic bowl.  Baby Spanish is all I can do.  That is in my population.  I also take to two semesters of Hawaiian and college to help my mom figure out how that language can come up because we had a request board.  That was fine.  Really enjoyed it.  My husband considers Brazil his second home as he lived there three years, and our kids call us and that language and we show that that it is not mom.

It is much easier to respond because everyone else says that mom.  What is pretty awesome is all three of the languages, the languages I talked about have their unique phonemes and sounds, but they use them different from English and cueing can show that.  There are cued systems or specific languages, but the way you may learn and other foreign language that is spoken is you use the English, phonemes or sounds you use to make sense of what is being said.  A Spanish speaker who comes to the US uses their Spanish sounds and phonemes they know to make sense of what they are trying to say in English.  We can do that.

Another question that I get often is is it possible to learn this speech system.  It absolutely is and it is bilingualism.  We are not taking away from American sign language, we are providing a visual access to the spoken language.  Depending on how your approach is, you can absolutely feel ‑‑ I do both.  You can absolutely do it.  As we all know, giving visual access does not mean a child is going to stop listening.  It may bridge the gap where they really need it, but it does not hinder their listening skills.  They use closer all the time so if they want to play a game or activity without looking up, they will still let you know, and they will give you some kind of visual information.  The same thing with me.  I want to keep taking turns with a game and I am waiting for them.  How many of you have been in a card game saying it is returned.  Let us a lot.  The next question I get is when we start skewing immediately as there is no reason why you cannot start cueing at birth and there is no reason why you cannot start signing at birth.  There is no reason.  If you are 45, 87, start cueing.  I want to make sure as I am actually ending on time.  My timer has not gone off yet.

Does anyone have any questions about the cued languages some?  I will turn it over to Amy who will help you break the code.

AMY RUBERL:   Let me see if I can juggle that notebook, computer and microphone all at the same time.

As Emilie said, when Spanish speakers come to this country, they have their own phonology and their own system, their own phonemes they have been listening to.  All languages, even American sign language have all of these pieces.  There is a morphology syntax and pragmatics.  We will mainly be talking about analogy today and the phonemes of American English.  Phonemes play into morphology and the morphology are the rid words and how we show past tense for plurals or the association and that kind of thing.  Syntax is the order, the word order.  an English we do additive and nouns and in Spanish you do additive noun.  Every language is slightly different and how they handle that.  Semantics is the meaning of words.  Semantics changes.  I'm trying to think of a good example.  Over time, at some time, that is really not a great thing, but now that is bad.  That is something I really want to have.  Semantics, how the words we use change over time.  Pragmatics is how you use language.  Turn‑taking, asking questions and how do you show that.  
Every language is slightly differently.  We will base everything on the phonology.  Cueing as based on the phonemes of other language and we will be talking about American English.  You need to think of that.  That is the smallest unit you need to string together to make a language.  You change one phoneme in word or a phrase and you get something new.  Are there questions about that?  Here are the consonants of American English.  There are a lot of them.  There is more than you see and our alphabets, but you don't see all of the letters and our alphabets in this.  I have used anemic spelling to represent the phonemes.  It is an easy way to represent phonemes once you know it.  It makes it easy to type because you don't need special symbols, markings.  IPA is what speech pathologists use and it's tough to type an e‑mail and IPA.  Dictionary markings is tough to get the little smiley face with the line or the thoughts over the letters.  Anemic spelling allows you to show it and just use the letters on the keyboard.  We do have graphs in English.  CH what does that say?  Gallaudet says what?  Why do we have TH up there?  One is voiced and one is voiceless.  How about the W and WH?  One is that voice and one is voiceless.  Do we have any voiceless WH users?  You good friend of ours is from Texas and ‑‑ if any of you want to be a transliterate or like our two transliterate or scare with us today, you need to know this because you are going to get why whale watch her one day and you are going to need to be able to show that.  Otherwise, if it is not in your dialect, you don't need to use it.  the soul is another one how about just the C?  Why is that not up there?  Can you guess?  Because it is a soft or a hard sound.  It is just a placeholder and has different ways to be expressed that are also other phonemes.  How about the letter U?  You usually say okay sounds.  Often like queen, you have a different sound, and they are represented by the Q or the QU.

In cued American English, these eight handshakes represent all of those consonant phonemes that you saw on the other page.  They are grouped into different handshakes.  This particular hand shape is these.

My mouth is different.  For all of these groupings of phonemes, it may look the same on the hand, but it is going to look very different on the mouth.  You can easily tell which is which.

This is where anemic spelling ‑‑ we are going to cover part of the system.  We are going to cover part of the system today and it usually takes between 12 and 15 hours to really understand all of the different pieces.  You are going to be able to decode the chart in figure things out is that his article.  We hope that you would take a class after this to get all of the finer points of applying cueing to American English.

EMILIE MULHOLLAND:   One way to remember mnemonic phases is we did a Harry Potter payment one year and it was (inaudible) you can come up with mnemonic phrases and this one was Ron hates spiders.  You can come up with your own phrases in there.  That can be one way to remember what they are.

AMY RUBERL:   That is where I was going as well.  You are going to learn one phoneme from each hand shape today.  We will not give you the mnemonic phrases, but that is definitely the easiest way.  Horse, there are little things you can do and you can figure it out as you go.  Most instructors will give you that kind of mnemonic device and see what you need to help you figure it out.  Some are easy.  This hand shape is Welsh, and that one word has all of the phonemes for it.  It is not always that easy.  Often it is young chick.  This is where phonemic spelling gets a little messy and confusing for the new users of it.

The charts that we have gives you keywords.  to help you understand there are many more phonemes rather than AEIOU.  We actually have between 15 and 17 of vowels and American English.  You will see that we only have 15 up here.  There are two missing.  One is the schwa and Dr. Cornet, who developed a system, thought it was a shortened A.  You can show that with the difference between the bird and actor as actor has a clipped or a shortened sound.  He just said let's do one and that is enough, and you can do it with timing.  Those are all ‑‑ we are going to help you figure it out and I wanted to give you a taste of what it is.  Like the consonants, the vowels are grouped.  They are grouped on hand shape and vowels are grouped in placement.  We have seven placements.  Two of them are really movements and two are diphthongs and we will talk about those a little bit.  You know that comic strip BC?  It is not what a dip wears to the beach, a diphthong.  This is the consonants; vowels are grouped and it is easy to tell the difference.  the amount placement is the end.  You can see my mouth is very flat for one and much tighter for the other one same with all of the different placements.  There are seven placements, and you have one that shows not a vowel.  You just learn how to group them together.  When you cue, it is a consonant and vowel paired to better.  We always cue in a consonant vowel.  A hand shape is going to go at a placement always.  We don't always have a vowel or a consonant, but you will think in terms of putting a hand shape at a placement.  That is going to be the order.

Are you ready to learn your first cue?  You will learn how to cue what a cow says.  Moo.  This hand shape, this is flat and when you think about it, you want a nice straight line and you do not want to bend your wrist or you get tension in your wrist.  Your thumb is nice and high, and when you touch at a placement, it is the longest extended finger attaches at the placement.  This is at the change, the base of the chin and we will touch the middle finger.  If that cow is out in the field, it is going to moo long.  You can just hold the vowel and that holds so much meaning and it has the beach and the rhythm of a phrase.  You want to hold it or as long as you need to or as short as you need to.  A cow says moo and then I go away.  If you say moo and you hold it.  We do not want to do that.

We are going to change that to BA, and you tuck your finger down and you get boo index finger or the middle finger it will touch the center of our chin and you put your thumb down as it is different.  This is a different hand shape.  This can be what does a ghost say?  Boo.  My team is losing and the quarterback through an interception.  Boo.  You can yell at your team all you want.

This is something near and dear to parent’s hearts with young children.  Can you guess what is coming?  Early intervention.  Poo.  This hand shape is one finger, and you are going to touch at the center of your chin.  Poo.

What do you know about the consonants that we have done?  What do you notice about the consonant?  They look the same.  What is different?  The hand shape change.  Let's see how you do with cue reading?  You can cheat.  It does tell you up here.  Are you ready? 

Yes.  Look at that.  You just learn how to cue and cue read three words.  This is amazing.  Are you ready to keep going?  Now let's do two syllable words.  The first one will be mumu.  I hear they are coming back in style.  A mumu, what you do is you gently lift up your hands and touch it in the same place.  Do not get too far away, just lift it and put it back down.  You get mumu.  We can change it to the B.  Do you have a boo‑boo?  Poo‑poo, it is language that we use it with kids.  We use it all of the time.  Remember to keep it a small little tap at your chin.  We do not always have a consonant and we do not always have a vowel.  In this instance, we will talk about the vowels.  Do you want to talk about the vowels? 

EMILIE MULHOLLAND:   We show when there is a ballot with no consonant is the same hand shape.  These are all very different than any of the vowels and we can do that.  This is our neutral vowel hand shape.  When you are doing that, you can go to where the vowel is.  This can be ooo or you are doing eee.  You know what babies do and the beginning as they have pragmatics from the very beginning.  They squeal and you squealed back at them, and they squeal again.  You cannot cue that to them.  They coo.  You can do that back and forth showing it visually.

We are going to combine consonant phonemes we have learned with this new vowel placement that is E.  When you are at the mouth, you are going to use the longest finger and not touch on the mouth because you are going to be covering your mouth and if you are out here, this can get confusing.  We are going to combine it with that consonant that you learned.  Me.  Bee.  If you just did this, it could be me, fee or tea.  If you have me, bee, bee is a very common animals.  You have the thumb tucked down and our other favorite potty word pee.  What if we have two syllables words?  What do we do?  We are going to move it to that place.  We have a consonant vowel together.  Poopy.  If we say you have a poopy diaper, it is poopy.

Do you need to go poo‑py?  It is going to look the same and the difference is going to be the timing of how you do it.  Just like the timing and our spoken language.  Do you poopy?  Do you need to poopy?  It is the timing.  What is the exact timing.  We have the isolated consonant.  Sometimes we have the consonant with no vowel.  Especially when we are eating.  Why use that hand shape as the consonant and we say to the side.  the form is going to be if you go from the corner of your mouth and just kind of bring it out a few inches out to the side, it should not be up here, down here, because we cannot see it in our visual box and you do not want your elbow up here because no one can cue and sustain that for a long time.  You want it in a comfortable place.  I have a bad habit of letting it rest on my chest and that is not what you should do.  It is still going to get the point across.

Some think that is really yummy, what do you do?  As long as it stays there, you are doing it and we do not have to use our voice.  That is so good.  If we have a raspberry, depending on if you use your voice or not.  We just move it to show we are sustaining that.  You cannot just do this and hold it out like a M, so we have to show we are doing that.  If you're doing it without voice.  This does have the different ways of doing it.  They do all sound different, and we have our ways to do it.

If you are trying to show them how a ball is moving and you do ba‑ba‑ba, bounce.  If you have done learning to listen sounds, what does a boat say?  You are all very familiar in the early intervention with deaf and hard of hearing kids.  If we have this that ends in a consonant by itself, there is no vowel after it.  Poop, I went poop.  You got it.  You go to the side.  Poop there is no vowel, so we go to the side.  Poopy, you go to the next vowel placement.  Awesome.

They are picking this up pretty quick.  This is the next page.  Try to think about this.  We have the vowel placement up here and the consonant.  Try to do peep.  Easter is coming and there are a lot of peeps out there.  Good job.  What about all of those viral memes.  Meme.  You are here at the mouth, and this is the right hand shape.  For the longest time until someone showed me through cueing, I thought it was me me.  That is the other trick.  A meme, we are aiming for this, and you just tap it there.

Our next vowel we are doing is ‑‑ we are doing to hand shapes within a word.  We will give you the next challenge.  We know boo and we have to change on the way there.  If I change here, it will be boo poop.  If you don't change and to let you get there, it will boob.  We want to show it is a boo‑boo.  See if you can figure out boom.  What is going to be out on the side?  Good job.

Beam, walking on a beam.  You came out this side.  Great.  Beam.  Meep.  Does anyone remember the Muppets and Beemer.  Great.  Your note here, notice you move slightly down.  You do not go directly there, and it is slightly down.  When you are moving, you just naturally move that arm down.  That is the way it should be.  As long as it is still within this visual box of where we can see everything at once in there.  Are there any questions?  Are you okay so far?   

AMY RUBERL:   I have a phoneme, just show me what hand shape I am talking about.  E.  EW.  M.  B like boat.  P like poop.  Moo.  Poo, boo, beep.  Good job.  How does it feel?  We are going to take a minute, and we are going to have you do an activity together.  You are going to pair up and I think we have even numbers.  Find a partner.  One of you will be QA and one is it QB.  You are cuers.  You are going to choose one of the words in each row.  You have me and moo and you cue it without your voice and see if the other can guess what you said.  If I was cueing A, I would do this.  What did I cue?  Me.  Now it would be the next person's turn and they choose one word.  One of you may need to move to the other table.  They might have a partner?  I will give you five minutes to go through and we will see how fast you go.

EMILIE MULHOLLAND:   Do not forget to use your mouth with it.

AMY RUBERL:   Finish up on the one that you are on.  How about this, did you need to refer to the top?  You have a resource.  There is nothing wrong with not remembering and licking.  You are just learning how to use the resources.  You are allowed to use the cheat sheet.  Part of this is helping you to figure out how to use that cheat sheet when you have new things we did not talk about today.  Did that feel okay?  You look like you were doing great.  It was good.  Questions? 

(Comment off mic.)

EMILIE MULHOLLAND:   Normally A with full on force, we get to that neutral vowel and then you spend a whole Page drilling that end.  You have this a million times over.  We will give a small snapshot.  That is where you are going to have that resource on your charge when you walk away today.

AMY RUBERL:   That open hand is tough.  How many of you felt like you wanted to lip read or speech read rather than cue read?  They all look the same, that is how cueing works, it is showing the difference and showing you how it is to speech read because they all looked the same.  It is tough.  Let's be pragmatic for a moment.  We don't just talk and consonant vowel sequence.  We use ‑‑ you want to show that you are asking a question.  How many of you know how to sign?  
You have the easiest time with this because you already know.  You know how to use your face to express emotion.  It is overlaying it on top of cueing and that is a little awkward.  Even with a consonant vowel, you can ask a question just by the way your face looks.  You need to get used to it.  When you talk to a child, they need to know if you are teasing or asking a question or telling them to do something or you are really serious.  You want to be able to use your face to do it together.  It is challenging as learning your hands, but you want to try to do it.  We will do the same activity that we just did, only this time, there is only one and you are going to say moo.  Are you going to say it moo with a question or like you are wanting to know more.  You are going to use your face to try to tell if it is a question or a statement.  Try not to use your voice right now as we are all here in this room and can hear.  Emilie can hear when we raise our voice at the end.  Try to figure out how to do it visually.  Get into your pairs again and look at the consonant and vowel you are supposed to do and see if you are asking a question or making a statement.

How did that feel?  I will go over a few things that I noticed.  You have touched on the corner and the center of your chin and a nice straight line for your arm.  You want to touch the corner of your mouth for me.  One of the ways you can do it if you are practicing at home is to dip your fingers and flour, and then it cue, and then you will see if you are actually touching.  You should end up with a little spot here or a little spot here and a little spot at the throat is a placement.  Be sure to attach.  You do not want to go out too far or too far forward.  That is too far away to see the mouth at the same time.  The shortest distance comic cueing is small.  You can over exaggerate and there are times when they exaggerate movements and a theater, but as a parent, you can say we have not learned O yet.  You can exaggerate your cues.

Most of the time you are just going to be in this little square around your face.  Let's do one more.  Doody.  If I do this, that is not helpful.  It could be duty.  Make sure that you are using your mouth at the same time.  Do you have any questions about what we have discussed so far? 

EMILIE MULHOLLAND:   One table asked if you could use gestures while you are cuing.  Absolutely.  There is no reason why.  Cueing can be done with one hand, and I was telling them the times I may use two hands at the same time.  I am trying to really emphasize that I am yelling at her to come here right now.  You may have seen this in a different speaker indication.  You are not here to be translator writers, you are here to know how to do this.  You can switch hands.  If this hand is busy or you are holding this child, you can switch hands.  You do not have to use one over the other.

AMY RUBERL:   We are going to give you a hand break or a moment.

EMILIE MULHOLLAND:   We will give you a little break and a little bit.  Foundations for success in school.  If you think about a 5‑year‑old, a 5‑year‑old who has no concerns with their neurocognitive development, general development, they typically produce grammatically correct sentences, and the sentences are longer and more complex.  This is like the complex sentences and I'm working my way through this as we are showing how we can start with this.  When they are doing the retelling, it includes the main character setting and words like hands to connect information and the idea is to tell stories.  They start learning how to use a regular plural form like feet, men, mice, they understand and use location words behind, beside, between, that is a very common checklist for children is if they understand prepositions.  They use more words or time correctly and was telling Amy last night as we were practicing going over this, my daughter is five and his hearing.  She can say what is tomorrow and I will say Monday.  She doesn't know how to say what is the day after tomorrow and she says what is the other tomorrow?  Tuesday.  What is the other tomorrow?  Wednesday.  Is that when we have karate?  Two days later.  She has that concept that there is more tomorrow as a 5‑year‑old.  They will follow simple directions and rules to play games, Candy LEND, chutes and ladders, it very symbol.  They can locate the front of the book and the title, literacy skills.  They can recognize the name of 10 or more letters, and they are usually the names of their own.

They will imitate reading and writing from left to right.  They can blend words, like compound words.  My daughter did something similar to the other day.  Snowman.  They can figure that out.  They produce most consonants correctly.  Not all of them, but their speech is intelligible to unfamiliar speakers in conversation.  We need all of this to have success in school and they need a strong language base, strong vocabulary and phonemic awareness.

With learning to read in school comment learning to read changes to reading to learn.  If they do not have a good foundation in reading, it will be challenging for them to read to learn.  Right now, the current instruction works with what we are doing with cutest speech.  a lot of peeps will do A for Apple and we can show that with cuing.  We can show that.  There is phonemic awareness and rhyming.  My daughter has been doing this because she is obsessed with Dr. Seuss books right now.  We go to sleep with our pet zeep and what we do with the reading, we go to sleep with our pets and she is totally not reading it, but she knows that the pattern and she knows that she needs to manipulate the first word.

Cueing and can show how that is familiar and we have a pet zeep and we will go to sleep.  You can see that same pattern.  The zans, cans, box and gox.  The tweedle beetle battle is my nemesis.  If you give it the tweedle beetle a paddle, is it tweedle beetle battle paddle?  You can cue that.  It is really fun.  That is until you have read it 100 times, but that is what they need to be able to really and still that phonemic awareness and there.  We are able to show that through a spoken language with a cued American English.

Tapping sounds out.  If you are learning to read.  We do that.  We can isolate those individual sounds, and when they teach them to put them together, we say it is cap.  It follows the movement.  Short versus long vowels.  A versus AH.  You have them out the difference there.  We can show all of that.  Blue, that is where we have the consonant and we can show those in there.

The other thing to consider is a strong foundation in language with math his word problems in elementary school.  This is introduced with the higher grades and about.  This is reading to learn.  Let's go ahead and take a break.

Go ahead and take 5 to 10 minutes and will give you up to 10 minutes.  If you come back earlier, we will start.

(Break)
Let's go ahead and do a quick review while we are waiting for everyone to get here.  I realize that some of you went to go check out, which is absolutely fine.

How do you cue moo you remember?  How do you cue boo how about bee as if it was a bumblebee.  How about poop.  There you go.  You knew you needed to move somewhere.  Do you have any questions from what we have covered so far?  We will learn a new hand shape in a moment.  Only questions other than handshakes and phonemes or are things popping into your head you have questions about?  I don't want to start without them.   

(Comment off mic.)

AMY RUBERL:   When I learned how to cue I lived in Washington DC at the time.  It is set up as a grid and as the alphabet.  It is one and two and three syllable words as a grid to name the streets.  I lived in the three syllable words and when I was learning to cue, as I was driving to work, I would try to cue the words and when I got up to Garrison Street, I would do that and Montgomery County.  Those streets are not as organized.  They could be one or two or three syllable words.  It was a good way for me to practice or I would listen to NPR.  I wouldn't listen to a sentence or a story.  I love you can get books on tape.  You can put it to a lower speed on try to cue the books as you go along as a way to practice.  There are online classes as well.  It is a good idea to keep your hand going.  Babies don't talk in lectures.  You can be like I thought last week we talked about trucks or whatever you will talk about, and you can practice cueing all at those words.  We will give a few other helpful phrases.  We will talk a little bit more about that.

EMILIE MULHOLLAND:   On Facebook there is a cue Facebook group and a group that tries to meet every week or every other week to welcome peeps to try to practice and that could be another resource where you can jump in and ask peeps questions of what they have experienced.  They are pretty open and accepting of anyone at any level.  We want you to take a formal class to really understand the nitty‑gritty of everything, but if you asked some questions before you are able to take a class, I think they will be okay with that as well.

AMY RUBERL:   We will talk about classes and next steps more.

Here is your new hand shape for the consonants K.  It is two fingers and everything else is tucked away.  Which finger are we going to touch with?  The middle finger.  the mouth, it is going to be there, and the chin is there.  Let's use it.  Now we can cue the word key.  How about coo.  Key, coo.  How about cooky? 

Let's do a consonant vowel consonant.  This is to help you as you are learning how to read to remind yourself.  How would you cue the word peak.  When you bend, put stress on this part of your wrist and can also lead to issues of those being able to access visually.  You may be bending, and they cannot see.  Try to keep that end.

How about meek?  Meek?  Beak.  Good job.  We are learning a new vowel.  UH.  We are going down and this is between half and three quarters of an inch.  Is that a big movement?  It is tiny.  It is smaller than the space.  As you learn to cue, you are probably going to have something that is two or 3 inches because you are getting used to going down and getting used to the movement, but it is very small.

This is a word we use all of the time.  All of the time.  However, you say uh all of the time.  Do you need a pen?  It happens all of the time.  We are introducing uh in this manner because I want you to learn to listen to yourself and to everyone around you and see how often they say uh.  You can do this.  This is a movement in cueing.  This is a movement that has meaning.  When we cue a consonant by itself, where do we cue it?  At the site.  We move and we have to go back up.  That is a great question.  This is a great lead into this.  That is a good segue.  Up, we are going to go down and come back up.  How about cup?  We are going to start with this hand shape, and it is going to move.  You are going to keep that hand shape all of the time.  Cup.  We are going to change as we move.

You are going to change your hand as you are going up.  Cup.  How about pup?  You don't have to change.  You have to go down and then back up.  How about bump.  When you cue, you want your hand and lined with your face and if you get too far away, it creates problems as you move.  Or bump, and we have another consonant at the side place.  We just change.  Sometimes this is hard for signers who are used to move in, they do this when they finger spell.  We do not do that.

EMILIE MULHOLLAND:   Good thing since you know these words, the book hop on pop, you can do the first four pages.

AMY RUBERL:   When you move to another placement, the first consonant vowel or puppy is what?  The P sound.  Now we are down and then we want to get to our mouth.  You just let go.  You only come back up if you have to.  On a word like bumpy, you have to come back up.  When you cue, you want to have the back of your hand facing toward the other person out.  When you go like this, sometimes when you change your hand shapes, it is tough to see what hand shape is being done and you want to make sure the back is facing out.

EMILIE MULHOLLAND:   It is supposed to be slow.  

AMY RUBERL:   You can practice moving your hands without relate cueing.  You can get used to going through a sequence.  You can get used to moving your hands around.  Let's practice and do 5 to 2.  We have not numbered them for you, but they do have numbers to make it easier.  This is when we use pump, pump, stump.  How about ‑‑ this is not one you will use.  When you are walking around, I always notice the teacher who is like this at my side in the house.  I was cueing as I was out walking and getting my fingers limber.

Now you get to do a freeze.  We do not say peek a boo.  When you read and you see the A, you are kind of tempted.  We are going to say peekaboo.  Can you guess the next slide.  Now you can play a game.

Let's see if we can finish this phrase, the whole game.  I put pads at paper on your table.  I want you to think, how many words can you cue right now.  You know a lot.  Just make a list and see how many you can do.  Feel free to talk amongst yourselves, feel free to make it out.  See how many words you can come up with.  I will give you 30 seconds more.  It's a brave soul, who wants to try to cue one of the words on your list.

Muck.  This exercise, you can use your voice.  It is fine you have not, I told you not to in the past.  You are following the rule before, and we are going to change the rule now and you can talk.  You can get faster not stalking as you are not hindered by how you sound to yourself.  You sound silly when you are slow.  Go ahead and not use your voice, but if you are parents who perhaps listening is a goal and speech is a goal, you may but want to be using your voice as well.  You can help practice listening and cueing at the same time when your kid looks down, they are still getting an auditory signal.  Another brave soul for keep, peak, boop ‑‑ keep, poop.  You want to do one? 

This is the different ways.  We have not learned mop yet.  That does not work, we can cue.  We did not see your thumb pop up because your hand is a little rotated.  I could not see that.  I have taught classes where I am like the placement to the chin.  This side placement to the chin.  Yes.  I walk over and say the side placement.  Okay.  It is great to look in a mirror.  You cannot skew one of these.  This is the first time that we give the list.

Over that list and see if there is a word that we can cue that one.  Go ahead and practice cueing someone up.  We have not reviewed that side.

EMILIE MULHOLLAND:   That is a really good way to practice the phonemic and switching out sounds.

(Comment off mic.)

AMY RUBERL:   How do you differentiate that as a hearing person? 

EMILIE MULHOLLAND:   They do sound the same.

AMY RUBERL:   I dropped a pea on the floor.  Which one do you think that is? 

They sound the same.  You pronounce them the same.  Context will tell you that.  You are going to cue them the same.  When I use it in the sentence, am I talking about the letter?  Am I talking about the green things that we eat or I need to get to the bathroom right now?  Which one you know by the context of that sentence.  If a pea is growing in my garden, which is that?  The green one.  I need to pee.  You probably need to run to the bathroom.  That word starts with P.  That is the P.  You just learned by context.  What I find interesting is we do not remember what it was like to learn English.  We don't remember what it was like to just acquire our language.  Little kids, it could be the same thing.  You have pea on your plate.  They are like that is green.  It looks like a little ball.  They acquire it and know when it teaches them the difference between the 3P.  They acquire that information.  As adults, we forget what that process is like.  Kids cannot do that.  We don't do that anymore.  You have to be taught if you cue them, you they are going to figure it out.  They will just learned.

How many are ready for a diphthong?  You can say either one it is the same.

EMILIE MULHOLLAND:   Is there anyone who does not know what a diphthong is?  Does anyone want to be brave to explain what a diphthong is?  I am happy to do it.  a diphthong is when you take ‑‑ let me get to this.  You take two vowels, and you smash them together to make one and this is how we come up with I.  This is a combination, and you can hear it starting to merge together.  If you really say that really fast together, it becomes I and that is a diphthong.  with movement, for I we are going to start at the side because that is where it is, but we have not taught that to you.  Just follow and trust me.  We are going to then come down here.  This is I.  We are not touching anything and then we come to the throat.  When you are going to come to the middle of your throat or near your collarbone.  You do not want to be up here because you are choking yourself and it does not look pretty or feel good, and you do not want to be way down here because it is not in that nice visual box either.  You want to be somewhere in between.  

AMY RUBERL:   For someone like me, I have things that get into my way.  I have to bend at the throat and if I go higher, I am less likely to show that.  Not all of you have that problem.  You can decide which is most comfortable.

EMILIE MULHOLLAND:   You use the longer finger.  That is for what we are teaching today.  We go in a straight line so there is no fancy letter going down.  There is no twirl.  It is also going to ‑‑ if we do it from here to the throat, it is a different vowel.  You are going from the side to hear.  You tell me if I am saying I or my.  You did it.  Good job.  Next one we are going to use a different handshake.  Every time we use this a diphthong, we open up at the throat.  We are going to do bye together.  I am doing both hands together.  Bye.  We open up to show that diphthong.  You do not open up to show this diphthong, then it is going to look like this.  You want to open up to show that file.  You can also say hi.  You can cue it.  What about pie?  My husband loves it pie and it was just Friday last week.  Good job.  You can start at the side.  Awesome.

Pipe.  We do not say the E at the end as it is silent, and we don't actually say it.  Amy will talk a little bit about how spelling can be tricky with this and a few slides.  It is great.

AMY RUBERL:   How about I am going to the store to buy this?  I need to buy something? 

EMILIE MULHOLLAND:   It is the same as bye.

AMY RUBERL:   A diphthong is here, and you have what handshake do we use for a single vowel and no consonant?  This one to honor that second vowel, we are going to keep the open hand at our throat.  It is going to depend on if it is two vowel placements together to show the diphthong.

EMILIE MULHOLLAND:   How about bike?  Good job.  Now you are going to learn to cue two words.  The first word is see.  You are going to use your finger, your longest finger to touch the mouth.  That S is going to be cued with the thumb and you have another finger tucked away.  It does not matter how you tuck it away, whatever is comfortable for you.  For me ‑‑ when I teach little kids, they tend to mix it all up.  I will say pinch your fingers.  We then bring it up and that is when we remember it.  Some will do it like this, some will do it like this, but if you do it like that, you need to make sure your thumb is not popping up or it looks like a hand shape of number 4.  Make sure that is not popping up.

We can cue a bunch.  I will say them out loud.  We know see, let's say see.  How about the C?  Same thing.  I need some vitamin C at the ocean.  Let's go away to the sea.  They are all the same.  How about Sue, I met Sue?  Seek, let's play hide and seek.  Good job.  Some.  Do not forget your mouth.  I want some of the mouth movement.  Sucks.  What about sucks?  That sucks.  Very good.  That is where you can practice the fingers.  Guess what readers have to do is they have to be careful because this finger does not move, and this happens all of the time.  You have to be careful not to flip somebody off.  It does happen.  You can ask any transliterater as they have accidentally flipped someone off at least once.  I know that I have.  How about peeks, he peeks into the window.  There you go.  Good job.  You made it.

We are getting longer.  Speak.  We are going to start at the side because there is no vowel.  Let's do it again.  Very nice.  Speaks, this is going to be your longest one I was going to say it, but blame her.  It speaks.  Let's do it one more time.  You did this.  5 sounds are in there and four movements.

(Comment off mic.) Ale one we always want a consonant to follow when we can.  That is the tricky part.  When we start segmenting or isolating them, we fall into the trap of speaking choppy.  We are trying to make it more natural, so it flows better.  You have to cue less if you do that.  This is for everyone's benefit.  The next page.  Are you okay to move on to the next phoneme?  We are learning vowels.  You is what we call this where you put your two fingers apart.  The reason why I use my index finger is if I use my middle finger, I will be spreading the germs, and I don't want to do that or digging for gold.  I don't want to do that either.  What about if we do the word ye.  If we use the index finger, it brings us over.  Good job.  I will say this now that when we learn throat placements ‑‑ we will.  We can talk about it at that point.  Ye and you.  We use this a lot.  Yum.  You go down and you transition all the way up.  If you don't, you are doing this one.  You want to make sure that you are not bending.  What about yummy?  Go straight to your mouth.  Here is that pattern.  What about yuck.  Yucky.  
We can do the opposite.  Yummy and yucky.  What about yikes?  We just learned that diphthong.  We are going to open up and that middle finger goes to your throat.  Do it again.  Pinch your fingers.  the index finger, it is like you are squeezing.  Yikes.  Now we can cue, when we say peekaboo, there is a common phrase after we say peekaboo.  I see you.  We can cue it.  I see you.  You can do this.  I see you.  You did it.  Good job.  That was the next slide as well.  Now we are going to move into sentences.  You can do this.  Speech therapists and educators may be familiar with carrier phrases where you use the same phrase over and over again.  We can use them and our practice as well.  This is a very common phrase.  We are going to practice.  for each one we are going to do this, for the whole sentence.   I see you, I see me.  I see me.  I see cups.  So many of you just went like this.  On that crossover.  You have the right idea.  You knew something had to happen.  I see cups.  Pinch the fingers.  I see bikes.  We were going to pinch.  You're going to pinch everybody.

Let's do bikes again and we are going to open up for that diphthong.  You did it.  Good job.  Now we are going to do a forwarded sentence.  I see a pup, I see a cup.  We have that down.  I see a bee.  Tuck that thumb down.  Let's say I see a bee.  I see a bee.  I see a pup.  I see a cup.  I see a pup.  I see a cup.  I see a cup.  You did it.  We can do bus.  I see a bus.  I see the bus.  Pinch the index finger.

This is where you can go around doing this.  You're just going to pinch them.  I see some poop.  Where are we going to go?  I see some poop.  This is a very common one I see some poop.  I see some poop.  I see cups.  Thank you.  I see some cups.  Two more sentences.  You can do it.  I see some pups.  I see some pups.  I see some bikes.  I see some bikes.  Did you notice that I see is getting easier and more natural.  Use the carrier phrases in your practice as it will get easier.  It is natural to use with babies and toddlers and learning to read.  It is very natural to do.

Amy is going to talk with you about that she still needs to check out?  Let's go ahead and take a break right now and you can go and check out.  When we get back, we will get into the spelling.

(Break.)

Words that end and voiceless phonemes are going with plurality.  If it ends in a waste phoneme, it is going to end and something else to show the plurality.  Words that end in these moister unvoiced phonemes will have this to show a plural.  Voiced phonemes are followed by this.  There are exceptions.  Words like tax, do a state tax?  No.  What do we do.  We had a whole new billable to it.  It is that ES that is a way to show plurality as well.  When you have a syllable, a vowel is the root of the syllable and you always have a model and you can count the number of syllables in a word, but counting the number of vowels in the work.  If we are adding a whole new syllable, what is the vowel?  Taxes.  Said out loud.  It is not the E.  We write it with the E, but what do we say?  We don't really say taxes.  Taxes.  It is often a reduced vowel and that is often this sounds or some are like this.  Here you go.  It does not matter.  You are adding a whole new syllable and when we have a vowel, they are all moist.  They are always voiced that is part of the quality of being a valve.  If you have a voiced phoneme, what are you going to add accurate to show plural?  For taxes, it is going to be is or us.  It is at your throat.  the point is not to teach you the phoneme, but to talk about figuring out the English because English can be messy.  It is funky and not consistent.  This is a messy and you have to figure it out.  If you are not a speech pathologist, you probably have not thought about this before and how you show plural's, you just do it.  It is part of who you are.  Spelling will not help you.  This is one of the cases where this is a phoneme.  This has no meaning.  This has no meaning.  It is one of the phonemes in the stream of consonants and vowels.  When I put it at the end, I get pups, that all of a sudden has meaning and is telling you something and is a marked name and telling you it is a verb.  It is okay if it is confusing.

(Comment off mic.)

AMY RUBERL:   We added a whole new syllable for puppies.  We added this.  It ends in a vowel and all of those are voiced.

(Comment off mic.)

AMY RUBERL:   We had to change the Y to IES.  It throws you for a loop.  the good news is if you say all of those the same way, you can cue them all the same.  You do not have to worry about spelling as sometimes the spelling gets messed up.

It is confusing.  I wear clothing or where my going.  It can be confusing.  That is a good question.  It is a good question and our translator raters do not always know, those who are in a foreign language class.  Here are those that were with you in Spanish, and they may not have known.

(Comment off mic.)

AMY RUBERL:   I was a teacher of the deaf and one of the rules that I had is as a communication specialist.  It was the speech teacher for the deaf kids.  I am not a speech pathologist, but speech teaching for the deaf is a little bit different.  I don't know how ‑‑ I don't have to know about swallowing.  When my deaf cuers cued for themselves, their speech was much more clear.  They know the target sounds and they know those things that are made way back in their throat.  Once they have practiced learning how to say it, they said in that sequence, then they know they need to put it in there.  I don't see it, that I know that it needs to go in there.  It does make a big difference.

We are going to do a different task.  When you learn how to cue, one of the things that often helps is rhyming.  You have a word, and you are like I have no idea what the vowel is in that word.  I just don't know.  Practice rhyming it, and then often you find the vowel.  There is another word that I know what it is now.  English is messy.  You have the different sounds, and they are a mess.  They just do not sound like themselves.

After a vowel, it totally messes it up.  It totally messes with the vowel and is tough.  Rhyming is often a way to help you find what the vowel is.  Go ahead and work by your tables and I want you to look at the icon on the Board and see how many words you can come up with.  You do not have to go in order, and you can decide what it is.  Is the blue thing a bunny or is it a rabbit?  What is the yellow one?  Duck.  Good luck with that one how plain do we want the room to be?  Go ahead.  It could be a case.  If you would rather, it is up to you, but if you wanted to be a duck, we will have to lucky ducks and the funny bunnies.  Go ahead and choose some icons and do three or four and go around in a circle.  You start and pick an icon and see how far you can go.  Go ahead and see how many words you can come up with.

You can do small groups.  You have about five minutes.

30 more seconds and we will wrap up.  If the feeling get easier?  Where some easier than others?  Which was the easiest?  You have those three words.  They are going to be spelled differently and there is some great research on rhyming.  They are cueing, signing oral, and these are pretty much the same as the hearing kids in terms of meeting up with this.  You have the color red, and they don't always follow the same spelling.  Cueing really helps with this.  Did anyone do dog?  How did you do with bunny?  How about snakes?  You have fish, swish.

We do have some stickers.  I am said nobody chose to do dog.  This anyone say differently?  What do you call this?  What do you call this person?  They all say mom.

EMILIE MULHOLLAND:   My children call me mama in Brazilian and Portuguese.  My brothers and sisters, which is my mom and all her Marnie from Little women.

AMY RUBERL:   Where his mom, where's mommy.  It is hard to know the slang words and the variations of mom.  Maybe they refer to them as grandma, Mema, Mimi or Gigi.  What is it?  When you cue, you can use all of those names.  There are two phonemes, AH and AW.  I want you to say things outside with your voice.  It is okay to talk over each other.  Go through this list.

I want to hear your voices.  I only hear a few.

You can go ahead and put it into a sentence if you are not sure.  How many people said the word in the same way?  Who said it differently?  I sleep on a cot.  There is a little tot that I taught.  It is not for naught.  It donned my close at dawn.  When you cue them differently?  If you are a parent coming you can show your dialect and has a provider, you can say let me help you figure out what your dialect is.

You can say turn on the light.  They do need to go for the switch.   

EMILIE MULHOLLAND:   I did not learn true American English until I was 12.  It is something my family happened upon who knew and said I am from Utah.  These are all the same and since we were the first family in the state of Utah to use any cued American English services in the school system, my mom wanted me to that she flew my dad and I out Maryland.  They wonder if they made the right decision, is this a good thing, she was really feeling good about the decision and the system.  My dad asked me, how is it going?  I don't understand anyone here.  I am like and we have to start all over again.  My mom said that they talk funny.  I said they say water differently.  I had not really had that exposure to the hearing loss that I had.  That is when my mom decided she loved the system.  That is when I started learning people say chair differently.  I did not have that access.

AMY RUBERL:   This is the blessing and the curse of cueing.  It is the blessing.  You show your dialect.  Sometimes you don't hear their dialect and that is amazing, and all sorts of information comes through that.  It is the curse.

(Comment off mic.)

AMY RUBERL:   You want to help spread the news and it started primarily on the East Coast because that is where Gallaudet University and is where Dr. Cornett developed the system.  I do not have the statistics about it.

EMILIE MULHOLLAND:   In Colorado, there is a family who moved here now we do have a few established that are living their adult life here and now.  In Utah, my family had six children and there were a couple of other families that were all cuers and those kids had moved up in moved somewhere else.

AMY RUBERL:   The Illinois school for the deaf as used cued American English to help develop the reading of their language arts program.  More they realize that decoding is different than other language and I can decode a paycheck Spanish.  I can decode that, but when you cue, you can cue the language.  That is what you need in order to be able to understand what you are reading.  The school has taken the step and they have some who cue all day and some who does cue during the language arts time.

EMILIE MULHOLLAND:   ASL has been around for over 200 years and cued speak was invented in 1966.  It has not been around.  The creator came up with this not that long ago.  That is a fact to consider.  Speech actually helps kids with dyslexia.  My mother is a nationally certified dyslexia instructor and uses cued his speech with all of her students she tutors.  It is helpful because it is a kinesthetic way to figure out those phonemes they are trying to decode as they are reading.  It is pretty helpful with dyslexia as there is no solid research on it because it is so new, and she has found it is helping out with that.

AMY RUBERL:   Cueing is in the curriculum and they are huge proponents.  Another piece is they just have not been very many things that you can buy and hold that remind you how to do this when you are beginning.  There are no bright and shiny packages I wanted to do this workshop in this way.    These booklets, you can post around the rooms.  You can post I see, and then you are going to be like I don't need that anymore and I want another wood.  There are all of the support materials that are helpful for you and for your families.

Let's go ahead and figure how to cue these.  You can identify the consonants phonemes.  They come and say this all of the time.  and I tell you what the meaning is for me to sign this?  I can cue this.  I can sound like this.  There like stop.  You can keep up with this.

AMY RUBERL:   You do not always say the ING at the end of the work.  It is absolutely fine.  It is not an issue.  Let's go ahead and learn three bouts.  We did it for mop.  This is a movement, and it starts at the side and moves forward 1 inch and that is very small.  It is bigger than when we cup.  It is bigger than that.  You have the crow, if that is a helpful one for you, the AW and the A.  How do you cue mom.  You say mom?  Say mom.  Decide forward, this is at the side.  It is not an front of your face and you start at the side and you come back for that.  This is a movement for the A and then you come back.  If I can do this here, these are in their late 40s and early 50s, you are going to cue here, how do you know if I am cueing which one?  Am I doing mom in this way or this way?  Establish the side placement.  If you are going to do the A.

EMILIE MULHOLLAND:   You can practice at side placement with a mirror and putting a round sticker when you start and see if you hit it in there when you look at yourself in the mirror.  That is if you're struggling with that.

AMY RUBERL:   Dad, it uses the hand shape that we use.  How about daddy?  You guys are awesome.  How about mad?  Have your thumb up nice and high.  How about mad or dad?  It feels a little old.  Mad and dad.  How about the bad?  Don't know why.  I don't know why this phenomenon happens, but signers want to touch with this.  You want to touch with the longest extended finger, the point of it and it is down here.  You want to touch with the tip of your finger at your throat.  Mad, dad.

Let's add the other sound.  Let's add another long vowel, A.  This is similar to I and that it is a diphthong and there are two vowels put together.  We are going to start at our chin and go to our throat.  How do you cue may?  May.  Be sure to touch your throat.  May I?  May I?  You have that pragmatic.  Let's practice.  It is hard to remember all of these that you have learned.  You can cheat.  Use the resources at hand to see if you can figure out how to cue these.  Remember that we are starting with a different hand shape.  Aim.  Let's go through these together.  Aim, pay, say, and I want you to move your hand away, otherwise you are here.  How about yay?  Make.  We have not had CH yet.  It does not matter.  The CH says K.  We have a lot of these words.  You are like popping a top on the soda.  You are doing auditory training.  Baby.  Maybe.  Are there any questions? 

(Comment off mic.) This is something that we practice.

AMY RUBERL:   I am trying to avoid it in this because if you are a speech pathologist, I did not want to do everything at once or it is too overwhelming.  We are giving you a taste and now you know what you need to learn how to cue.  You are learning the strategy that you need.

EMILIE MULHOLLAND:   This is something we do when we are teaching an intro class.  We usually have something at the bottom with a bunch of words.  You find where the breaks are and find the consonant and vowel.  You do not have a vowel, what do you do?  We have to separate that consonant, here is the consonant.  If you are no longer here, you will have more practice doing that.

AMY RUBERL:   You need to figure out what to do to help yourself and you can do that, and you cannot write that out using phonemic spelling or dictionary markings or IPA.  Do the IPA.  It will help you to figure it out.  Are there any other questions or comments?  Are you thinking do not teach another phoneme?  Guess what.  We will not teach another one right now.

EMILIE MULHOLLAND:   We will talk about the interferences with communication.  This is my son.  I only have videos available of my own children and there is not a lot of diversity.  With interference, speech reading, you have heard this statistic about 30 to 40% of English is readable on the lips.  If you think about the words mom, Bob, pop, bomb, they are all exactly the same and it can be confusing, especially if mom has a boyfriend named Bob who is supposed to come up because the house is a bomb.  Which one did she just say?  Even words that do not seem so similar, they look the same with red and green.  I love you and all of just look the same on the lips.  It is how we figured that out.  Lipreading and the home.  I love you.

Cueing can be what helps to clear that ambiguous information or the interferences that you have.  Some children, if you have been working with deaf and hard of hearing children that are newly amplified, they may have frequency confusion.  EW and E is a very common one that can be confused if their mapping is not fine‑tuned.  That is because the way of the energy of the vowels.  They have the same first one if they do not have it right, they sound the same.  2 and three and sound the same.

15 and 50 can sound the same if you cannot hear the same consonant.  They can all seem the same.  Changes in mapping and amplification can happen if they go through growth spurts, hormone changes, speaking from experience.  Pregnancy, I had to get a different mapping after my third pregnancy because it changed how I perceived things.  My son, when he went through puberty, he is 12 and went through early, we had to do mapping changes because things became overwhelming for him, and he does not want to be in a guitar class or a music class with 30 kids trying to strum a guitar at the same time.

Physical impacts or hearing aids and such.  Air wax, fluid, sores in the ear.  I had a boil in my ear that had to be lanced and covered with silver nitrate and I could not wear my hearing aid fold in that ear four weeks until it was fully healed.  That impacted my ability or communication.  Those with bone conduction hearing aids with surgery, they can get soreness, skin of her growth.  You have to keep it off.  We had to keep his implant off the ear or a week until it could recover.  This is not as common anymore, but the risk of magnetic and static is in there.  Thinking about my son, pay attention to the background noise and how loud is it.

Did you hear all of that background noise?  I cannot hear that personally.  People also take amplification off and bounce houses because they are worried about static wiping off that mapping.  My son has always warned that, but I have had my mapping wiped away from a magnetic force that I had.  The magnet in my purse wiped out my programming and I had to go to the audiologist and get my backup because I was doing something and put it into my purse.

We ‑‑ in those situations, we are able to still communicate in the language we have been using all along.  We are in noisy situations and we can keep going.

Background noise.  Have you been to a splash pad?  It is loud.  There is no way he will hear me clearly in there.  That beach, waterproof wear.  Waterproof wear still affects their ability to hear.  It is not the same they were hearing without that on.  This one was a plastic one and you could hear it.  When you are at the beach and there is no sound reverberation, sound goes out and you have the waves are crashing and it is challenging to hear.

(Comment off mic.) 

EMILIE:    Cochlear implant companies now have silicone waterproof where.  This is still impacted covering that microphone.  That microphone is there on the handpiece instead and I don't personally know as I have Cochlear Americas and I cannot speak from personal experience, but find someone who is an adult and can report that difference to you.  I can tell you it almost meets it a bit and I have to try that much harder.  You had in the background noise.  Can affect the signal‑to‑noise ratio.  It can be that you pair that microphone.

That is 200 or $300, and I don't want to do that and take the chance of it getting ruined.  The one thing that families can do, if you have a Bluetooth connection to a device and it is an Apple product, right now it just works for Apple products.  There is something called live listen.  Your phone is a microphone and is like a little mini microphone.  Ask your audiologist about it.  It is a Bluetooth paired to me and if I gave you my phone and you click on that, I could hear you much more clearer for the signal‑to‑noise ratio.

Bluetooth paired, try that out.  It can still be challenging because distance is only so far that it can go.  My son played soccer and the soccer coach was wearing the microphone, but it only covered half of the field.  I could just be at the other end, and he could see me.  That is it where you may want to consider some kind of visual communication or that situation to be fully accessible for that.

Some people take devices off or do not take kids to a bounce house, but I cannot imagine going to a party and saying there is a bounce house there.  Either you take the N plans off or leave them off and still are able to have visual access.   

AMY RUBERL:   You have now almost learned a phoneme I'm six of the eight hand shapes.  You have learned two for the first one.  You know that for y the longest extended finger at the side and at the mouth and when you are at your chin or the throat, you will use your short index finger.  That is the only one that changes.  You have learned when you do not have a consonant before the vowel, you use this handshake.  You have this movement and then this letter and this diphthong A and I.

Each of those has something else with it.  They have something more.  Can you kind of see this and read it?  Each one has something else with it and what I want you to try to do is I will give you each your own chart.  If you are a speech pathologist, let me know and if you really like dictionary markings because you are used to looking up words in a dictionary and reading this, great.  If you want the phoneme expelling I will give it to you.  I want you to try to figure out how to cue your first name.  If you have a short first name, you can try this.  You can practice so you can say I am Amy.  You don't always say I am.  We use contractions all of the time.  Think about using contractions and shortened vowels.  Here is the whole chart and you can figure out your whole name.  Maybe you will write it out and then figure out where the consonant and vowel parts are.  I will come around with your own charts.

Since going to be and the beginning or at the first one UR like an earth.  These are really tricky.  We hear this out.  Can everyone tell me their name quickly.  Think about this.  There is no vowel after that.  Then we have this.  What is the next pair?  You go all the way over to the A.  What does this sound like?  You have to learn ‑‑ what does it say?  You know this one we have learned this.

We will not go with the spelling.  What is this?  What is this is followed by E.  In this spelling, you put two E together.  Now we can cue Stefanie.  We are going to start here.  Several of you have this.  These are the worst.  How do you view this is?  I use a long O and I think of things like you can go to Louisiana and get a Po boy.  That has helped me to use the O.  If you look at a dictionary, it is going to tell you to use something else.  We are going to have you do this.  It is going to be or.  These will vary.  You need to figure out how to cue your name.  You need to practice cueing I am Stefanie.  You can choose.

What is the hand shape for hide and seek?  Is there anyone who wants to introduce themselves?  We kind to yourself.  I want to show you some of the phrases you have available to you from the website.  This whole packet is available and is more then you will see.  I just want to go through them and see how you do with them.  I may pause and see how you do just following the pictures.  These are things you can have hanging on your wall, on the car seat next to you and hopefully not when you are driving, waiting at a stoplight waiting for your kid to pick them up.

I see you.  We had this one.  I see you.  I see you.  the next one, we do not always say you.  We say see ya.  Love you.  Love ya.  We have not learned the L.  I love you.  That one is easy.  You move a little bit but not a lot.  Thank you.  We are going to pause on this one for a moment.  These are the quirks of English.  You do not see the G and the word thank you.  When you say thank you, you say thank.  These have the same hand shape.  We are going to start at our throat, and you are going to come out.  This is another really fun one to walk around practicing.  We have this everywhere.  This is a good one to practice.  On our placement, we would tap and when you are at the side and you are going to repeat it, you have to go back.  We are going to say go, go, go.  This is another word, this contraction of your.  Sometimes we just say yer.  This is so much easier.  Go ahead and add that to your dialects.  What is your name.  You are going to say that a lot.  There is an or.  Try and be mindful of it and do not try to be proper when you cue.  You will sound snooty and robotic.  It is just not how you sound.  That is not how you talk.  If you have two children, one with a hearing loss and one without, you want to sound like you are talking to your hearing child when you talk to the deaf child.  Go ahead and be casual and use slang.  We are going to do your welcome.  Let's see if you can figure what out by yourself.  Let's see which one you want to keep.  These are all of the ways you could say no.  Do you say no, no, at which one do you say?  For all of these, you want to shake your head.  I have an example of the whole booklet if you want to look at it.  That is before you download it, I do have it and I also put it together that is like a dictionary.  One you can kind of cut out and put onto the wall and the other you can use as a reference guide.   

EMILIE MULHOLLAND:   The downloads for the booklets are on the conference website for you to download as well.  You will have all of the resources.

(Comment off mic.) 

EMILIE MULHOLLAND:   That is a good question.  I do have a little pamphlet that has resources.  You can go to cue speech resources, and I know summer on here they have a picture of someone cueing in there.  That way you can see what it looks like when you are showing people.  I just do not remember what that video is under.

AMY RUBERL:   You can read this and there is a transliterater in the corner. 

EMILIE MULHOLLAND:   I went to a workshop, and they had a really nice website done.  It showed the different modalities in there.  I will just type that in.  I do not know if I can.  You can see the family's experience with using that.  If you do YouTube, they are in there.  That is a good note for me to add that specifically.  This is our first time doing this workshop.  I also put in the resources or the cued speech.  This is the website.  They have these language charts and not all ‑‑ they are still working on clarifying when linguists and making sure it is true.   These are language resources and general.  This has been done that you can look at and deaf and hard of hearing that we have talked about.  Ehrlich is, this is where you can look up different words.  I will let Amy talk on this.  You need someone to say it is worth it to go through that process.  If you are interested, if you are a professional who thinks you have family who may want to sign up, go ahead and take one language learning Academy, I don't think they have an entry class.  They do have some of the advanced cueing and you can contact them.  This is a flyer, and they will be doing an online virtual class pretty soon.  This is one as well on the other side with QR codes.  Due at the direct information to scan the QR codes.  You have a college, and they had a booth down in the exhibit hall, and I believe a parent with a deaf child, they are offering a free class.

AMY RUBERL:   It is a self‑paced class and I had a colleague of mine a long time ago, over 20 years ago and they used that where the self‑paced class.  They'll one you can virtually reach out to the Association to see if there is an instructor close to you that can travel to you.

We have nine minutes.  Do you have any questions and how can we help you, what do you need?  Do we need to process it? 

(Comment off mic.)

EMILIE MULHOLLAND:   It depends on how strongly the parents went to advocate for it.  Sometimes they have to fight a little harder for it.  My family was at our state and this Utah school system.  There is a new system that was in there to be able to share her experience.  Her experience is way different than mine for my son as I live in Northern Virginia and there is a pickpocket of cuers.  Where she went to the national meetings, she had to find somebody who could come and teach us.  We had to train people, they had to really try to get that up and going.

AMY RUBERL:   If they knew they were going to Northern Virginia schools, they went to the school and said hey we are coming, be ready.  There is so much care that they can provide.  Start early to advocate for the services.  It is a process. 

EMILIE MULHOLLAND:   Another good resource for advocacy his Hands and Voices.  You can direct your parent there and they have advocacy.  Meetings, how to push that and what your child needs.

AMY RUBERL:   It is hard to dispute some of these if the families are at home, it is very powerful.

EMILIE MULHOLLAND:   If you do Google for communication plan, that could be used sometimes as well to help with the IEP process to make sure they get what they need and place.  Some schools will honor it.  Our information will be on the slides that you can download.  Please reach out to us if you want any support or connection.  We will help you out.

You made it, fourth day for some of you.

AMY RUBERL:   We had taught a long time, both of us had many years under our belt and this is the first time we have actually taught in this manner.  Some say I don't know I cueing it looks like and now you can peekaboo I see you or use one of the phrases.   
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