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Abstract & Learning Objectives

The purpose of this poster Is to compare and contrast characteristics of learners who are d/Deaf or hard of hearing (DHH) and those with Attention
Deficit-Hyperactivity Disorder (ADHD), identifying strategies that professionals can use to address all learners’ abilities. These two populations of
learners may experience similar challenges in a classroom environment (eg. Lund, 2017; Dodson, 2019). This poster will identify strategies that can
benefit students with either diagnosis or both concurrently. The benefits of a collaborative team to best set the learner up for success in the
classroom will be discussed. Educators, parents, and other professionals will contemplate how to support these learners and others, while reflecting
on their own experiences.
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Collaboration: The Critical Piece
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» May not participate in Collaborative team members can include
class discussions general education teachers, special
education teachers, teachers of the d/Deaf or Contact & References
hard of hearing, speech-language Taylor Fortner
pathologists, paraprofessionals, tfortn01507 @fontbonne.edu
administrators, and parents/caregivers. Follow QR Code for
Complete List of References
(e.g. Lund, 2017; Dorn, 2018; Barkley, 2019; Dodson, 2019) and Resources

FOn'l'bOHHEUNIVERSITY



mailto:tfortn01507@fontbonne.edu

