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CP in Early Intervention (El)
While not mandatory in the
Individualized Family Service Plan
(IFSP), the CP is beneficial in
El settings for children who are
D/HH/DB. Communication can be
challenging for these children due

to reduced access to visual and/or
SECTION I: Language and Communication Needs auditory languages3. Early inclusion

This section includes the languages and modes of communication the student currently uses in different environments and  of the CP in the IFSP can help
settings. The team will discuss if these modes are effective for learning and development. Other considerations in this facilitate discussion about all the
section include medical, social, and cultural aspects of the student's life that may influence their communication. communication options available

W H AT COMMUNICATION PLAN FOR A STUDENT WHO IS DEAF/HARD OF HEARING OR DEAF-BLIND (ANNOTATED) 3. Using the key below, indicate the student's observed language(s) or communication modes. Only mark those that apply to fa I I I I I I e S . I n C I u S I O n Of th e C P I n

, 4. Does the student show a need for supportfinstruction to be able to communicate more effectively with family? Describe.
School Age Key: Always=A Often=0 Sometimes=$

Learning Objectives Completing the Communication Plan: A Case Example
* Participants will be able to: JR, a 5-year-old boy, has recently transitioned to kindergarten. JR was born with Trisomy 21 (Down syndrome) and has
» Explain the importance and usage of the bilateral mild-moderate conductive hearing loss and a speech and language delay. He is a long-term hearing aid user and
Communication Plan in Early Intervention communicates using a mix of spoken English, American Sign Language, and an augmentative and alternative communication
» Describe the components of the (AAC) device. Knowing that JR's communication will impact the rest of his IEP goals, his IEP team completes the
Communication Plan and how/when/by whom Communication Plan at the beginning of their IEP meeting. This will inform decisions in the IEP that support JR's reading,

it is to be completed communication, and the use of and access to assistive technologies in the classroom and in extra-curricular activities.
» List ways that audiologists can partner,

collaborate, and team with educational
professionals, families, and students in
preparation for school entry

JR uses spoken English, ASL, and AAC device at home. He uses a

- Il three communication methods for expressive language. He th I FS P | m t ff t.
] [ ] [ ] ’? The primary purpose of the Communication Plan is to establish discussion among |EP team members Who reView the Student’s needs Home During Instruction Non-lsn?;:ructlonﬂl use '\':?ill\-\'ll English and ASL for rec e l: He often can communicate what he wants or needs, but does e a SO p ro O e S e e C Ive
I S th e O I I I I I I u n I Catl O n P I a n P f based on communication skills and access. It is to be used to complete other sections of the IEP, including accommadations, Student’s Languages erings Comments not . . . . v
appropriate specially designed instruction, and IEP goals. Therefore, the Communication Plan must be completed prior to the Receptive | Expressive | Receptive | Expressive | Receptive | Expressive ANNOTATION CO m m u n I C a-t I O n I n -th e C h I I d S

development of the IEP.

0 u American Sign Language o Uses ASL when askin . . L . . .
T h e C P I S a d OC u m e nt C re ate d tO e Sta b I I S h Communication Plan Contributors — please list your first and last name and role/ fitle: (ASL) ) ; ’ i ’ i - Identify the mode(s) used and describe the communication experienced between the student and family members. This must n - n
_ _ .. _ _ o - o | Spoken Englsh o | s [ s | Sholdconsider develping ol o mprove e stdents communicaton wilh famyaroghers. natural environment" before
d I d d I d E d t Name: Jane Smith Role: Teacher : .
ISCUSSION among Indaividualize ucation S i ot L attending school.
P ro g ram ( I E P) .t eam mem b ersre g ar d i N g ) Name: Sally Suc Role: Educational Audiologist ;j;jiiien e en 5a. Ec?jrin‘st;ee Elhii ?ﬁgrlng;?ities for direct communication with peers (hearing, deaf, hard of hearing, or deaf-blind) that are to be

ANNOTATION Spanish, Nepali)

D e af/ H a rd -Of- H e a rl n g / D eaf— B I I n d ( D / H H / D B) Contributions could be made by IEP team members present at the meeting or submitted to the LEA prior to the meeting by educators, Noformal language - lllTI|ng|\|{lllk1Lk|||||I \llx | |||Lln| |kklk|k”m.|l|klmn.kn .L||I|.l. klull - F u t u re D i re Ct i o n S

related service providers, student, family members and/or other needed contributors.

student’s communication skills?, access, The CP plays an important role in

: Communication Modes : . - . ,
SECTION I: LANGUAGE AND COMMUNICATION NEEDS Receptive | Expressive | Receptive | Expressive | Recepive | Expressive Identify the mode(s) used and describe the communication experienced between the student and peers. This must address the

preferred communication mode of the student and peers. nygs
a n d n eed S : 1. What evidence is available to substantiate the student's language and communication mode is/are an effective means to support American Sign Language S A S A S A Prefers ASI th e I E P It faC I I Itate S a D / H H / D B

the stude_nts access tq mformathn, p.eople, and experiences across multiple environments? For example, assessments, Communication Device g A g 0 S A
observations, student input, provider input, caregiver input. T

. . . Cued Speech | 5b. Does the student show a need for support/instruction to communicate more effectively with peers? Describe. t d 't ] t " I
The CPis a regul red com pone nt of the IEP in e provider and caregiver input, JR's lanuage and communication are impactod by his developmental disabilty. The Test of GesturesHome Signs 5 o o a student s access 10 SOCIdl,

omprehension of ts show that JR’s receptive lar - - IR prefers independent play. He does not communicate with his peers due to his delayed receptive language abilities. JR shows a neec
same-aged peers Listening and Spoken Jore offer ¢ in the o

Pennsylvania, as it is used to complete other — Fo Wi N L L S linguistic, and educational input

ANNOTATION
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-
=
- -
= =
7
-

\ ) ” ) L Systems (e.g., Signed . t h . t h h | t T h
= 0 Assessment and observation data should inform the team whether the student needs additional support to improve communication i : - . . r ' I
Se Ct I O n S Of th e I E P (C h a pte r 1 4 Re g u I atl O n S skills and access to academic instruction. Examples of assessments may include: Test of Auditory pé)ompreheasion of Language, The En%]hsh). : independent use Ifhdatlz:jandfq;obzewaitmn shmvlthatg';e currentI::ogmynmzﬂongo?e(s? O.f the smfﬁnt Etmj p:zlers s not gffe:;twe, 'ttne team WI I n e SC O O SyS e " e
Screening Instrument for Targeting Educational Risk (S.I.F.T.E.R.), Oral and Written Language Scales (OWLS), Clinical Evaluation of Object/Picture System S 0 5 > o of AAC on iPa SNOwd consiaar daveraping goals andior spacially designad Insruction tn Improve the students commLnicalion with pears.

[§14.131(a)(1)(iii)]). It is reviewed at the beginning g i (. -2) Gt onon S i, Lo, Sy oMokt Gz g St CP helps educate, prepare,

, T
Tactie sign language 6. Is the child deaf-blind? Yes [| No H

Of eve ry I E P m e et i n g 2. Are there other contributing factors that impact effective language and communication development and full range of needs? Touch cues ‘ | If yes, how does the student's vision loss impact access to communication and visual and environmental information. Describe. a n d | n C I u d e fa m I I I e S I n th e e a rI y

For example, medical diagnosis, social, cultural, or additional identified exceptionalities. Written or brailled English

WH E N JR was diagnosed with Trisomy 21 (Down syndrome) at birth. Within his first two years of life, he spent consecutive months in the Other . . ed u Cat I On p roceSS ] l \S Of Fe b ru a ry
hospital for a multitude of surgeries. JR did not attend a preschool program. He was only exposed to speech and language at home.

WHO - Lo T e 2024, the CP is onl ired

This chart is to inform the school team regarding the student's preferred method for learning and communicating. Languages and For those students who have both visual impairment and hearing loss, identify the mode(s) used and describe how it provides y e I S O n y a re q u I re

C re a‘te S ‘t h e ‘ P r) I S t h e < : P C O m p I ete d ’? ANNOTATION communication modes checked are to be those used and preferred by the student to receive communication and express ideas. This access fo visual, '.:juudltory, anq environmental mformathn. This mus‘t address the mode of colmmunlcatn‘)n used for instruction. If ]
- - Please detail any additional factors that may influence the student's language and communication skills. Those may include medical may not be the same for receptive and expressive preferences and in different settings (i.e., classroom, extracurricular events, home). the current mode is not effective, the team should consider developing goals for the student in order to improve the student's -t f -t h I E P f
diagnosis, social factors, cultural factors, mental health concems, homelessness, or other relevant issues. Non-instructional settings include settings such as lunch time, school clubs and extracurricular activities. The “Comments” column communication skills to access visual, auditory, and environmental information. CO I I l p O n e n O e I n a eW
' ’ ’ ' ' provides a place to note any additional communication modes used by the student.

The IEP team, including: « Prior to developing states, including Pennsylvania.

.  Educational the IEP SECTION II: Academic Level, Services, and Assistive Technology Within the state of Pennsylvania,
audiologist * Annually, with the I[EP - This section includes the technology and assistive devices the student uses in different environments that provide access to it is not yet mandated as a required
+ Teacher(s) of the renewal language. It addresses what special instruction, technology, or assistive devices are necessary for the student to have access component the IFSP.
. Anv i N . . . .
D/HH/DB ny time a change to equal opportunity to engage in educational material. PaTTAN hopes to expand the CP's

o . OCC u r'S i n : 3. What specially designed instruction and/or accommodations are needed for the student to have equal opportunity to .
Educational use into El, IFSPs, and beyond the

participate and make progress in their educational program?

™~

. o h e a rl n g American Sign Language Interpretation & 4B. Amplification technology use in school is monitored through:
C-Print ] .
I nte r p rete rS [ a m I |f| Ca‘t | O n Captioned Media O Independent monitoring/reporting by the student: ~ Yes [ ] No E}/ State . Th e ea rI y CO m p I etl O n Of t h e
® Fa m | |y m e m be rS p SECTION lI: ACADEMIC LEVEL, SERVICES, AND ASSISTIVE TECHNOLOGY gﬁjlan ' age tansliteratio g Hearina technoloav checks done: Yes E/ No [] C P h I -t th I FS P
: : rgiage tanslleralon__ 9 o - wnen compieting tne
. () CO m m u n I Cat I O n . . o . - . I Deaf-blind Interpreting (tactile or visual) O
PY C h I d 1. Does the student have grade-level academic language and communication skills to access and participate in grade-level —— , , — _ . . . S .
| curmiculum and instruction? If Deaf-blind, instruction and access to the educational setting delivered with the support of an Intervener ] / Indicate frequency of monitoring and staff title for each type of amplification technology used: h | nt r I n n d
P p I a C e m e nt J - Direct instruction by a teacher proficient in the language(s) and communication Ef e p S Ce e a g u ag e a
Yes (] No English Transleraton = Technology  Frequency (e, (Staf title) (Back-up staff ttle) : : :
0 calylwesklymonthy) by communication access In the
WHY ANNOTATION Oral interprefing o Hearing Aids/HAT Monthly Educational Audiologist Teacher of the Deaf . . .
The student’s present levels of functioning should indicate whether or not they have the needed language and communication Other U p I a n n | n g a n d p rOV| S | O n Of

i S th e C P | m p O rta nt? skills to participate effectively in the educational setting. ANNOTATION Hearing Aids Daily Homeroom teacher

Identify all supports needed by this student for participation in their educational program. This information may be used to identify E I
specially designed instruction, appropriate accommodations for instruction, related services, etc., in the IEP. American Sign ANNOTATION Se rVI Ce S "
T h C P d d 't f I d 2. How is the student accessing the grade-level curriculum through direct instruction in their communication mode? When direct Language Interpretation and English Transliteration must be provided by qualified interpreters. The team should ensure that the Note how all amplification technology currently being used by the student in school will be monitored and by whom. Also discuss
e a re Sses aS peC S O a n g u ag e a n instruction does not occur, describe how the curriculum is delivered using the student's Ianguage and communication modes. student's input is documented here if appropriate. Please refer to definitions in the Glossary for each listed support. whether there are training neads for any staff family and/or Deers and who will provide the training. Any dentified training "eeds
: t th t . ht . .t hl ' | | » should be listed in the IEP. Scan the QR code to
COI | l I | I u n I Ca Ion a l | I Ig I I | I paC a C | S The curriculum must be presented in multiple communication modatlities - spoken, ASL, AAC. 4A. Check the appropriate box(es) in the chart below to indicate observed technology used by the student. Scan the QR COde
JR is behind in his expressive and receptive language abilities, which will impact his ability to access his : . : . I -t th P TTAN
. . PR . : Sometimes at Consistently at Sometimes at Consistently at VlSl e a .
ove ral p rOg ress In SChOO and Othe I aCtIVItI esS curiedium In some areas rechnoloay School School Home Home 4C. List any needed supports/trainings for student, family (if desired), staff, and peers in the IEP ' to view
- Bone Anchored Hearing Aid (BAHA) O O O O ' y PP 9 : y - Statl, andp ' we bS|te for more
5 . . : . ANNOTATION Classroom Amplification System L] U N/A N/A JR’s homeroom teacher should be responsible for making sure his devices (hearing aids and AAC) are on eveny| Informatlon on the CP pOSter refe rences
m \ , \ , , , o , , ) Cochlear Implant (Cl day - this may require training in knowing the device operations, common troubleshooting technigues, and
Th e C eSta b I IS h eS th e C q I I d S OSt effe Ct Ive Describe how the student is accessing the grade level curriculum and instruction, and how it is delivered directly using the o ear. m? ant{ ) D) g/‘/ = g(/ I'T'Ibii['ﬂ@l']é:lr‘lt?ej Beg?au::;e this is a new e[']\_x_i]r(_)r]mer',[ for Jrﬂl a classroom listening J:ISSBSSI'T'IP_-}['H [GLAq; should be
. . . student's preferred language and communication mode (i.e. without mediation such as interpreting or captioning). Identify in the Communication Device U U , completed to evaluate the need for other assistive technoloav. which could lead to additional training
m e a n S Of CO m m u n I Cat I O n aC rOSS al I th e I r |EP the needed supports and related services to meet the student’s needs to access the curriculum. The team must ensure that Hearing aid(s) O, =l ] & ' o
the student’s input is documented and considered, if appropriate. Hearing Assistive Technology (HAT) ¥ N 0 ] ANNOTATION
e nVI r'o n m e ntsz a n d I S u Sed to d ete rm I ne I E P AdeRadditiCmg',lcﬁmmmts on tec“ﬂglogy Rse,?emfi e time at { i <ehonl When IR saricioates in Hi I Identify any additional elements that need to be addressed in the IEP (e.g., interaction with like peers, impact of progressive
s bllrel hing e mlrty of o i o e and 1 oo When J patiplesin s e dagnoss o cpabiles, dargng ramig i, dseloprentof soscansooleaona s pcamen
nges, equi ural diversity and identity).

accommodations, specially designed
instruction, and goals.

Note the frequency of all technology currently being used by the student and staff.
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