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Figure 1. Goals of the PIE and MARGO projects. Visual and audio data from the PIE project is used
for the MARGO project.
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Figure 3. Participants wearing eye trackers for PIE project and images of what eye tracking data looks like.
between DHH (all) and TH (p =.010).
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Figure 2. Similarities and differences between spoken English and American Sign Language.
Note: Eye gaze can vary based on culture C R hand
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